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Cadre	members:	

•  Nominated	by	SELPAs,	Regional	Centers,	and	Family	
Resource/Family	Empowerment	Centers		

•  Will	receive	training	through	our	annual	summit	

•  Will	learn	about	the	NPDC-ASD	and	CAPTAIN	training	
materials	

•  Will	assist	with	the	statewide	distribuFon	of	the	EBPs	by	
providing	support	and	training	locally	

•  Who’s	here?	Kahoot	

Welcome	New	Cadre	Members!	



CAPTAIN	 is	 a	mulFagency	network	developed	 to	
support	 the	 understanding	 and	 use	 of	 Evidence-
Based	PracFces	for	individuals	affected	by	AuFsm	
Spectrum	Disorder	across	the	state.	

What	is	CAPTAIN?	



CAPTAIN	Video	



CAPTAIN	Vision	

Develop a statewide training and  

technical assistance network  

with a focus on  

Evidence-Based Practices  

for individuals impacted by ASD  

inclusive of stakeholder agencies who will disseminate 

information at a local level. 



Goal 1:  Increase knowledge about ASD and EBPs 
through systematic dissemination of information 
 
Goal 2:  Increase implementation and fidelity of EBPs in 
schools and communities 
 
Goal 3:  Increase interagency collaborations to leverage 
resources and standardize a process for using EBPs 

CAPTAIN	Goals	



1.  Complete “ASD Across the Lifespan” online class 
through Coursera (New members only) 

2.  Complete annual CAPTAIN online survey 

3.  Participate in annual CAPTAIN Summit 

4.  Participate in local CAPTAIN collaborative meetings/
activities to implement local plans (at least quarterly) 

All	Cadre	Must..	



•  Provide	trainings	for	your	Regional	Center	staff,	families,	
and/or	providers	on	”Overview	of	ASD,	CAPTAIN	and	
EBPs	for	ASD”	(at	least	4	per	year)	

•  Meet	with	your	RC	Leadership	to	discuss	ways	to	
increase	understanding	and	use	of	EBPs	and	
ImplementaFon	of	Regional	Plans	

•  ParFcipate	in	quarterly	Regional	Center	ASD/Behavior	
Specialist	regional	meeFngs	

•  ParFcipate	in	semi-annual	Regional	Center	ASD/
Behavior	Specialist	statewide	meeFngs	and	report	back	
to	Clinical	Directors	

	

	

Additional	Regional	Center	Requirements	



•  Share information with your support 
organization staff about CAPTAIN, EBPs for 
ASD, and LTSAE resources so that they may 
assist with information dissemination (Does not 
need to be a formal training, but Cadre must 
commit to sharing with their staff) 

•  Act as a LTSAE ”Deputy Ambassador,” which 
includes assisting with Regional Milestones 
Brochure development and dissemination to 
support child find 

Additional Federally and State Funded Parent 
Support Organization Cadre Requirements	



•  Provide	trainings	for	your	SELPA	on	”Overview	of	ASD,	CAPTAIN	
and	EBPs	for	ASD”	(at	least	1	per	year)	

•  Provide 3 trainings on specific EBPs 

•  Provide implementation coaching for 3 teachers/programs 
within your SELPA using implementation checklists and 
coaching process OR train 3 additional coaches on 
CAPTAIN model of training and coaching EBPs for ASD 

•  Meet with SELPA leadership to discuss and plan for local 
implementation of Regional Plans 

Additional SELPA Requirements	



Additional	Requirements	for	Preservice	
Teacher	Educators	

•  Share	informaFon	about	CAPTAIN	and	EBPs	for	ASD	with	your	
department	so	that	other	teacher	educators	at	your	insFtuFon	
are	able	to	integrate	informaFon	into	their	teaching	

•  Include	Overview	of	CAPTAIN,	ASD	and	EBPs	into	appropriate	
course	work	

•  Provide	opportuniFes	for	teacher	candidates	in	your	program	
to	take	specific	EBP	training	modules	and	use	fidelity	checklists	
(during	observaFons	or	as	part	of	their	own	fieldwork/student	
teaching)	



•  Are	pracFces	for	which	there	is	scienFfically-
based	research	that	demonstrates	efficacy	for	
individuals	with	ASD	

•  Rely	on	the	applicaFon	of	rigorous,	
systemaFc,	and	objecFve	procedures	to	
obtain	reliable	and	valid	knowledge	for	
intervenFon	and	educaFonal	acFviFes	and	
programs	

What	are	Evidence-Based	Practices?	



•  Treatments	for	ASD	are	more	diverse	than	any	other	
known	disability	

•  Treatment	claims	range	from	amelioraFon	to	recovery	

•  Many	intervenFons	with	liZle	or	no	scienFfic	evidence	
are	recommended	for	individuals	with	ASD	

Why	Evidence	Based	Practices?	





•  Is	a	California	law	passed	in	1969,	that	gives	people	
with	developmental	disabiliFes	the	right	to	services	
and	supports	that	enable	them	to	live	a	more	
independent	and	normal	life	

•  The	Lanterman	Act	is	codified	in	the	Welfare	and	
InsFtuFons	Code	and	has	been	amended	several	Fmes	
since	its	passage,	including…	

The	Lanterman	Developmental	
Disabilities	Act	



Welfare	&	Institutions	Code	4686.2(b)	

EffecFve	July	1,	2009…	regional	centers	shall:		
(1)	Only	purchase	ABA	services	or	intensive	
behavioral	interven8on	services	that	reflect	
evidence–based	prac.ces,	promote	posi8ve	
social	behaviors,	and	ameliorate	behaviors	that	
interfere	with	learning	and	social	interac8ons…”		



Health	and	Safety	Code	Section	1374.73	

(c)	(1)(C)	(iii)	Provides	intervenFon	plans	that	
uFlize	evidence-based	pracFces,	with	

demonstrated	clinical	efficacy	in	treaFng	
pervasive	developmental	disorder	or	auFsm.	



Multi-tiered	System	of	Supports	(MTSS):	
A	Comprehensive	Framework	for	Implementing	CCSS	

www.mydigitalchalkboard.org	
		

	



			The	principles	of	Universal	Design	for	Learning	
(UDL)	provide	a	framework	for	educators	to	use:	
•  	mulFple	ways	to	teach	the	content	
•  mulFple	ways	for	students	to	demonstrate	

knowledge	
•  mulFple	ways	to	engage	ALL	learners	

Implementing	EBPs	Aligns	With	UDL	



Using	UDL	Frameworks	&	EBPs	for	Autism		

ì  There	are	more	than	104,573	students	with	ASD	in	CA	Public	
Schools	and	that	number	is	steadily	growing	(CDE,	2017)	

ì  More	than	half	of	students	with	ASD	have	cogniFon	in	the	
average	range	(CDC,	2016)	

ì  Students	with	ASD	can	be	supported	in	accessing	the	general	
educaFon	curriculum	and	the	CA	State	Standards	with	the	use	
of	UDL	and	EBPs	for	AuFsm	



EBPs	for	ASD	in	the	UDL	Guidelines	



•  775	research	studies	reviewed	by	

NaFonal	Standards	Project	from	NaFonal	

AuFsm	Center,	Phase	1	(NSP1)	

•  Included	research	for	the	years:	

1957-2007	

•  In	2009,	idenFfied	11	Established	

Treatments	
	

	
www.nationalautismcenter.org 

Systematic	Reviews	of	the	Literature	for	Evidence	
Based	Practices	(EBPs)	



•  2nd	Review	by	NaFonal	Standards	Project,	NaFonal	
AuFsm	Center,	Phase	2	(NSP2)	

•  351	arFcles	(ages	0-22)	and	27	arFcles	(ages	22+)	
•  Included	studies	if	the	intervenFons	could	be	

implemented	in	or	by	school	systems,	early	
intervenFon,	home,	hospital,	vocaFonal.	and/or	
community-based	programs	or	in	clinic	sehngs	

•  Reviewed	studies	published	in	peer	reviewed	
journals	between	2007	and	February	of	2012	

•  In	2015,	14	Established	IntervenFons	Under	Age	
22;	1	Established	IntervenFon	Age	22+	
		

Systematic	Reviews	of	the	Literature	for	Evidence	
Based	Practices	(EBPs)	



•  175	research	studies	reviewed	by	

NaFonal	Professional	Development	

Center	(NPDC)		

•  Included	research	for	the	years:	

1997-2007	

•  In	2010,	idenFfied	24	EBPs	
	

	
http://autismpdc.fpg.unc.edu/ 

Systematic	Reviews	of	the	Literature	for	Evidence	
Based	Practices	(EBPs)	



ì	The	National	Standards	Project-Phase	2	(NSP2)	
Overall	Findings	for	Individuals	Under	Age	22	
	

• 14			Established	Interventions	

• 18		Emerging	Interventions	

• 13		Unestablished	Interventions	



14	ESTABLISHED	INTERVENTIONS	
(for	individuals	under	age	22)	



18	EMERGING	
	INTERVENTIONS	

(for	individuals	under	age	22)	



13	UNESTABLISHED	INTERVENTIONS	
(for	individuals	under	age	22)	



NSP2	Example	



Only	1	
Established	



http://csesa.fpg.unc.edu/ 

Another	Resource	for	Older	Individuals	with	
ASD	



•  In	2014,	27	EBPs:		
•  2nd	review	by	NPDC	(Mar	2014)	
•  Included	22	years,	1990-2011	

•  29,101	possible	studies	è456	studies	
•  RCT,	quasi-experimental,	single	case	

design	
•  Strength	of	evidence	for	assessment		
•  Based	on	number	&	type	of	studies	using	

each	EBP	
	
	

hZp://auFsmpdc.fpg.unc.edu/node/21	

National	Professional	Development	Center	



27	Evidence	–	Based	Practices	(2014)	
Antecedent-based	intervenPons	

CogniPve	behavioral	intervenPon	

DifferenPal	reinforcement		

Discrete	trial	training	

Exercise	

ExPncPon	

FuncPonal	behavior	assessment	

FuncPonal	communicaPon	training	

Modeling	

NaturalisPc	intervenPons	

Parent-implemented	intervenPon	

Peer-mediated	instrucPon/intervenPon	

Picture	Exchange	CommunicaPon	System™	

	

Pivotal	response	training	

PrompPng		

Reinforcement 	 		

Response	interrupPon/redirecPon	

ScripPng	

Self-management	

Social	narraPves	

Social	skills	training		

Structured	play	groups	

Task	analysis	

Technology-aided	intervenPon/instrucPon	

Time	delay 		

Video	modeling	

Visual	supports	

 



•  DefiniFon	of	the	
intervenFon		

•  Age	range	of	parFcipants	

•  Type	of	outcomes	it	has	
generated		

•  CitaFons	for	the	specific	
arFcles	that	provide	the	
evidence	for	the	efficacy	of	
the	pracFce	

Fact	Sheets	Available	for	All	of	the	27	EBPs	





How	to	Select	EBPs?	
CAPTAIN	Recommends:	

•  Use	27	EBPs	from	NPDC	

•  Use	14	Established	IntervenFons	for	
Ages	0-22	from	NAC	

•  Use		1	Established	IntervenFon	for	
Ages	22+	from	NAC	



Selecting	EBPs	



•  EBPs	are	used	to	advance	goals	which	are	Fed	to	
standards	

•  Ask:	What	is	our	goal/objecFve	targeFng?	
•  Consider	the	specific	IEP	goals	and	related	

objecFves	

•  Ask:	What	are	our	opFons?	
•  Look	at	the	domain	that	the	specific	goal	relates	

to	

Selecting	an	EBP	



27	EBPs	Matrix	
Available	on	the	CAPTAIN	Website	

English	and	Spanish!	
www.captain.ca.gov	



 

www.captain.ca.gov 



www.captain.ca.gov 



Next,	make	a	decision	based	on:	

•  The	skills	being	taught	

•  Your	professional	wisdom	

•  The	learner’s	learning	style	

•  The	learner’s	temperament	

•  The	learner’s	interests	and	moFvators	

•  Supports	already	in	place	

•  History	of	what	has	and	hasn’t	worked	

Selecting	an	EBP	



Selecting	EBPs	



Goal:	Lucia	(age	8)	will	respond	to	peer’s	quesFons	and	comments	
with	eye	contact	and	appropriate	phrases	or	sentences.	

	

What	is	the	goal	targe.ng?	

What	are	the	op.ons?	

Let’s	Practice!	





Goal	Attainment	Scaling	

ì  An	evidence	based	tool	to	measure	progress	made	on	a	goal	
or	benchmark	for:	
ì  An	individual		
ì  A	group	of	individuals	

ì  A	data	collection	tool	that	allows	for	progress	to	
summarized	and	documented	

ì  Not	a	substitute	for	goals	(or	other	objective	benchmarks)	-	
it’s	a	supplement	



Monitoring	Progress	

ì  Goal	AZainment	Scaling	assists	in	monitoring	progress	of	
learning	a	skill	or	monitoring	the	behavior	of	a	learner	

ì  Progress	is	gauged	using	the	GAS	at	regular	points	
throughout	the	year	

ì  It	is	important	to	establish	the	individual's	present	level	of	
performance	to	set	goals	towards	specific,	clear,	and	
observable	outcomes	

ì  The	GAS	is	used	to	determine	is	the	learner	is	benefiFng	from	
the	use	of	the	EBP	



Goal	Attainment	Scaling:	GAS	
Current Level of 
Performance (0)	

	
	
	
	
	
	
	

Initial Objective 
(1)	

 	
 	
 #
	
	
	
	

Secondary 
Objective (2)	

 	
 #
#
	
 #
	
#

Expected Level 
of Outcome (3)	

	
 	
 #
	
#
#
#
 	

Exceeds 
Expected 

Outcome (4)	

 #
#
#
#
#
	



Prior	to	Developing	GAS	

ì  Gather	individual’s	goals	

ì  Identify	3	priority	goals	for	each	target	client	or	
student.	Select	based	on	goals	that:	
ì  Must	be	an	area	of	focus	for	the	entire	year	
ì  Must	be	observable	and	measurable	
ì  Must	be	agreed	upon	by	team	

ì  Update/collect	data	on	present	level	of	
performance	



Developing	GAS	

1.  Write	the	annual	goal	(expected	level	of	outcome)	on	
GAS	form	

2.  Write	the	present	level	of	performance	of	GAS	form	

3.  Determine	the	benchmarks	on	GAS	form	

4.  Determine	the	somewhat	more	than	expected	level	on	
GAS	form	



Development	of	Scaling	

ì  5	Point	range	of	performance	for	students:	
ì  Current	Level	of	Performance	(0)	
ì  IniFal	ObjecFve	(1)	
ì  Secondary	ObjecFve	(2)	
ì  Expected	Level	of	Performance	(3)	
ì  Exceeds	Expected	Level	of	Performance	(4)	



Example:	Eric	

ì  Eric	is	a	high	school	student	with	auFsm,	fully	included	in	the	
general	educaFon	curriculum	

ì  Eric’s	general	educaFon	teachers	are	somewhat	frustrated	with	Eric	
because	he	asks	an	excessive	number	of	off-topic	quesFons	during	
class.		This	disrupts	the	flow	of	instrucFon	and	annoys	peers	and	
teachers	

ì  QuesFons	include:	
ì  Do	you	sFll	like	me?	Yes	or	no?	
ì  Do	you	like	my	shirt	today?	
ì  Have	you	seen	the	new	episode	of	Silicon	Valley?	



Eric	

ì  Eric	has	an	annual	goal	that	reads,	“By	May	2017,	Eric	will	ask	
teachers	no	more	than	5	quesFons	(on	or	off	topic)	during	a	
given	class	period	in	6	periods	over	a	3	day	period	as	
measured	by	observaFon	and	data	collecFon.”	

ì  Data	was	collected	and	it	was	determined	that	Eric	asks	an	
average	of	41	off-topic	quesFons	every	class	period.	



Example:	John	

ì  John	is	a	52	year	old	man	with	auFsm	who	works	at	a	day	program	
during	the	day	and	lives	alone	in	a	supported	living	community.	

ì  At	his	home,	John	has	recently	refused	to	follow	staff	requests	for	
him	to	change	his	clothes,	brush	his	teeth,	and	take	showers.		When	
staff	asks	this	of	him,	he	will	escalate	from	saying,	“no”,	throwing	
items	(cups,	books)	at	staff	unFl	they	leave	his	room.	

ì  His	hygiene	is	affecFng	his	social	opportuniFes	with	other	clients	and	
staff	at	the	day	program	are	reporFng	his	smell	is	not	tolerable.	



John	

ì  Currently,	John	is	able	to	read	at	about		2ND	grade	level	

ì  John	has	many	items	he	enjoys	such	as	soda,	puzzles,	snacks,	
paper	to	write	leZers,	and	to	talk	with	his	sister	on	the	phone.	



Your	Turn!	

ì  Select	one	of	these	examples	
	
ì  In	groups	or	individually,	fill	out	a	GAS	
form	(and	select	or	adjust	the	goal)	

	
ì  Share	back	



GAS	Activity	

Eric	
ì  High	school	student		

ì  Fully	included		

ì  Asks	an	excessive	number	of	off-topic	
quesFons	during	class,	disrupFng	the	
flow	and	annoying	peers	and	teachers	

ì  “By	May	2017,	Eric	will	ask	teachers	no	
more	than	5	quesFons	(on	or	off	topic)	
during	a	given	class	period	in	6	periods	
over	a	3	day	period	as	measured	by	
observaFon	and	data	collecFon.”	

ì  Baseline:	41	off-topic	quesFons	every	
class	period	

John	
ì  John	is	a	52	year	old	man	with	auFsm	who	

works	at	a	day	program	during	the	day	and	
lives	alone	in	a	supported	living	community	

ì  Refusing	to	parFcipate	in	daily	hygiene	
rouFne	

ì  Is	throwing	items	at	staff	to	get	them	to	leave	
his	room	

ì  His	hygiene	is	affecFng	his	social	
opportuniFes	with	other	clients	and	staff	at	
the	day	program	are	reporFng	his	smell	is	not	
tolerable	

ì  Baseline:	John	will	parFcipate	in	his	daily	
hygiene	once	once	a	week	



“Is	This	Extra	Work?”	

No-		
ì  Goals	are	already	written	

Yes,	but-	
ì  Adding	higher	benchmarks	is	easy	and	can	be	fun!	
ì  You	can	reflect	greater	growth	than	can	be	reasonably	
expected	in	1	year	

ì  Process	often	results	in	more	focused	teaching	
ì  Can	help	alleviate	differences	in	the	views	of	team	
members	

ì  Is	very	valuable	as	a	tool	to	demonstrate	class	wide,	
agency	wide,	or	specific	service	wide	results	



How	Should	People	Learn	About	the	EBPs	





Briefs	



	
NPDC-ASD	Brief	Packages	For	
Evidence	Based	Practices	(EBPs)	

	
	
	
	

Brief	Package	ensures	fidelity	and	consists	of:	

•  Overview	of	practice	
•  Evidence-base	for	practice	
•  Steps	for	implementation	
•  Implementation	Checklist	
•  Data	Collection	Forms	
	



Evidence-Based	Practice	Brief	







Autism	Focused	Intervention	Resources	and	Modules:	
AFIRM	

ì  Designed	to	help	you	learn	the	step-by-step	process	of	
planning	for,	using,	and	monitoring	EBPs	with	learners	with	
ASD	from	birth	to	22	years	of	age	

ì  In	each	module:	
ì  Key	components	of	an	EBP	including	various	ways	to	use	it	
ì  Behaviors	and	skills	that	can	be	addressed	using	the	pracFce	
ì  A	step-by-step	process	for	applying	the	pracFce	
ì  Downloadable	resources	



Professional	Development	Certificate	

CerFficate	Track	
ì  Case	examples	

demonstraFng	the	use	of	
the	EBP	

ì  MulFmedia	presentaFon		

ì  Pre-test	required	

ì  Post-assessment	required	

ì  EvaluaFon	required	

Non-CerFficate	Track	
ì  Case	examples	

demonstraFng	the	use	of	
the	EBP	

ì  MulFmedia	presentaFon		

ì  Pre-test	required	

ì  Post-assessment	opFonal	

ì  EvaluaFon	opFonal	



afirm.fpg.unc.edu	



SELF	LEARNING	MODULES	FOR	TODDLERS!	
NPDC-ASD	Early	Start	Website	
http://asdtoddler.fpg.unc.edu	



Use	these	
Quick	Links	on	
the	CAPTAIN	
website	to	
access	these	
EBP	resources! 

www.captain.ca.gov 



How Can I Help Support People In 
Implementing These EBPs With Fidelity? 



ì	Coaching Principles and 
Practices 

NaFonal	Professional	Development	Center	on	AuFsm	Spectrum	
Disorders.	(2010,	October)	Coaching:	Principles	and	Prac8ces.	



 
Training Outcomes Related to Training Components 

Training 
Components 

 
Training Outcomes 

Knowledge of 
Content 

Skill  
Implementation 

Classroom 
Application 

Presentation/ 
Lecture 

Plus 
Demonstration in 
Training 

      

Plus  
Practice in 
Training 
Plus Coaching/ 
Admin Support 
Data Feedback 

     
      

10%                          5% 

30%                        20% 

60%                        60%                      

95%                        95%                       

Joyce & Showers, 2002 

0% 

0% 

5% 

95% 



Qualities of an Effective Coach 

ì  Competent  

ì  Focuses on others perspectives/interests 

ì  Support others ideas objectively without immediate judgment 

ì  Collaborates to determine which evidence based practices guide the work with 
the student 

ì  Addresses aspects of the issues/concerns  

ì  Adapts to take advantage of a spontaneous learning situation 

ì  Creates a caring relationship in which 
ì  challenges are viewed as opportunities for growth   
ì  successes are celebrated 



Underlying Assumptions 

ì  Practitioners have good skills but can increase their skills. 

ì  Practitioners establish new skills or refine existing skills 
through self evaluation. 

ì  Practices can change using data and observational 
feedback. 

ì  Coaching is a cyclical process. 

                                                                                          



Open vs. Closed Questions 

Open Question Starters 
ì  Tell 

ì  How  

ì  Describe 

ì  What 

ì  Why 

Closed Question Starters 
ì  Are 

ì  Do 

ì  Have 

ì  Should 

ì  Will 

ì  Would 

ì  Can 

Open questions are incompatible with closed questions 
 



Coach 

 ì  Engages in focused conversation 

ì  Observes  

ì  Uses questioning and communication skills to empower the 
partner to reflect on practices 

ì  Helps partner to incorporate evidence based practices 

ì  Shares knowledge, expertise and guidance  

ì  Provides direction in  
ì  Targeting evidence-based practice  
ì  Identifying data collection methods 
ì  Interpreting performance 



Coaching Log 



Coaching	Process	

1.  Pre-observaFon	Conference	

2.  ObservaFon	

3.  Post-ObservaFon	Conference	



Pre-observation Conference 
Inviting Partner’s Role 

ì  State the purpose 
ì  Negotiate coaching target 
ì  Agree on observable partner and student behavior 
ì  Negotiate data recording 
ì  Negotiate dates/times for observation and post-observation 

conference 



Pre-observation Conference 
Coach’s Role 

ì  Complete coaching log 

ì  Guide selection of coaching target 

ì  Verify understanding through questioning 

ì  Introduce mastery and maintenance criteria 

ì  Identify and confirm the recording method 

ì  Summarize the pre-observation conference 

ì  Negotiate dates/times for observation and post-observation 
conference 



Video Example- Pre-Observation 
Conference 

http://autismpdc.fpg.unc.edu/coaching/videos/igloo 

 



Practice	Pre-Observation	Conference	



Observation 
Inviting Partner’s Role 

ì  Provide a location for the 
coach to view the target 
behavior 

ì  Provide observation 
space 

ì  Create barrier-free 
access to data collection 
area 

ì  Provide and test 
recording materials and 
take sample data 

ì  Prepare students for 
coach’s arrival 

ì  Prepare plan to be 
implemented if a student 
talks to the coach 

ì  Begin lesson at agreed 
upon time 

ì  Do not signal or include 
coach in lesson 



Observation 
Coach’s Role 

Etiquette 
ì  Arrive and leave at the 

agreed upon time 
ì  Follow the agreed upon 

script if a student attempts 
to engage coach 

ì  Do not signal or talk to the 
partner during observation 

ì  Do not participate in 
lesson 

Activities 
ì  Collect data 
ì  Summarize data 
ì  Complete observation 

portion of the coaching log 
ì  Provide copy of data to IP 

before postobservation 
conference 



Coaching Log 



Post-observation Conference 
Inviting Partner’s Role 

ì  Review data and data summary collected during 
observation  

ì  Make self-evaluative statements based on the data 
ì  Suggest methods to enhance skills 
ì  Finalize action to improve performance 
ì  Negotiate date/time for next preobservation conference  



Post-observation Conference 
Coach’s Role 

ì  Present data, data summary, and notes 
ì  Solicit self-evaluative statements 
ì  Suggest/prompt IP to develop solutions 
ì  Suggest/prompt IP to develop a plan of action based on the 

data 
ì  Provide feedback on the IP’s performance  
ì  Invite discussion and sharing of ideas 
ì  Decide on future plans 
ì  Schedule next pre- observation conference/observation 
ì  Complete coaching log  



Coaching Log 



Video Example: Post-Observation 
Conference 

http://autismpdc.fpg.unc.edu/coaching/videos/igloo 

 





Video:		
School	Administrators	Reflect	on	Coaching	

ì  hZps://www.youtube.com/watch?v=91GXpCOZPNA	



Potential	Barriers	to	Coaching	

 

•  AdministraFve	Support		

•  Time	

•  Coaching	Skills	
 

If	these	are	not	in	place,	

	coaching	is	unlikely	to	succeed	



Some	Tips:		
Recruiting	the	Best	Candidates	

ì  Start	with	willing	parFcipants	

	
ì  Ask	for	volunteers	to	work	with	you	on	this	project	

	
ì  Have	past	recipients	help	to	recruit	new	recipients	

	

ì  Test	your	new	coaching	skills	and	roll	out	on	a	trusted	recipient	
who	will	give	you	feedback	and	help	you	develop	too	



Some	Tips:		Set	Expectations	

•  Involve	AdministraFon	

•  Have	a	three	way	meeFng	with	

		Admin,	Coach	and	Recipient	
–  Admin	states	the	goals	of	coaching	and	expectaFons	of	both	coach	

and	recipient	
–  Have	parFcipants	make	a	commitment	(wriZen)	

•  Clarify	the	relaFonship	
–  Not	evaluaFve,	rather	supporFve	



Coaching	Tools	

•  CAPTAIN	Classroom	ObservaFon	Form	

•  CAPTAIN	EBP	Survey	

•  EBP	Trainings	and/or	AFIRM	Modules	

•  Briefs	and	ImplementaFon	checklists		

•  GAS	goals	

•  Coaching	logs	

•  Coaching	Manual	

	

www.captain.ca.gov	



CAPTAIN	Classroom	Observation	Form	
CAPTAIN'Classroom'Observation'Form'
'

Classroom(Structure( 2(
(80'9'100%'
proficiency)'

1(
(60'9'80%'
proficiency)'

0(
(less'60%)'

Classroom'is'clean,'well'organized'and'clutter'free' ' ' '
Areas'of'the'classroom'are'clearly'labeled'and/or'structured'so'that'students'and'staff'know'what'expectations'are'within'each'area' ' ' '
Students'are'seated'in'a'way'that'minimizes'distractions'and'maximizes'focus' ' ' '
'
Visual(Supports( ' ' '
Prominently'displayed'overall'classroom'schedule'that'indicates'both'staff'and'student'activities'is'posted'where'anyone'can'view' ' ' '
Individual'student'schedules'are'created'to'support'transitions'and'work'completion' ' ' '
Schedule'is'used'in'a'way'that'reduces'dependence'on'adult'prompts'and'unnatural'cues' ' ' '
Schedule'use'is'consistent'throughout'the'day'and'in'a'variety'of'settings'(where'appropriate)' ' ' '
Changes'in'schedule'are'taught'and'implemented'when'necessary' ' ' '
Visual'supports'are'matched'to'the'student’s'ability'and'skills' ' ' '
Work'systems'are'used'to'teach'students'how'to'begin,'work'through,'complete'and'then'transition'to'next'task'independently' ' ' '
Number'and'type'of'work/tasks'increase'with'student’s'ability'to'stay'on'task'and'follow'the'work'system' ' ' '
'
Functional(Communication(and(Positive(Behavior(Supports(( ' ' '
Functional'communication'systems'are'set'up'to'provide'opportunities'for'student'to'make'requests,'express'choice,'and'respond'to'
adult'instructions'(without'substantial'prompting)'

' ' '

Classroom'routine'promotes'opportunities'for'student'to'communicate'using'his/her'“own”'communication'system' ' ' '
Student'communication'is'responded'to'promptly'by'staff'in'an'appropriate'manner'' ' ' '
Functional'communication'systems'are'conventional'so'peers'and'“untrained”'listeners'can'comprehend'the'student' ' ' '
Help,'Wait'an'Break'are'being'taught'systematically'' ' ' '
Prevention'strategies'such'as'choice,'pre9warning/pre9teaching,'opportunities'for'movement,'selection'of'rewards'by'student'and'
use'of'student'specific'accommodations'are'used'to'prevent'behavior'problems''

' ' '

A'sufficient'ratio'of'positive'feedback'to'correction'feedback'is'used'(4:1)' ' ' '
Response'interruption/redirection'is'used'to'address'behavior'problems'early'in'the'escalation'cycle' ' ' '
'

Teaching(Strategies( ' ' '
A'variety'of'evidenced'based'instructional'strategies'are'used'and'are'based'on'the'skills'being'taught'and'the'individual'needs'of'the'
student'(list'EBPs'below)'

' ' '

Systematic'and'planned'instruction'is'linked'to'the'student’s'IEP'goals'and'areas'of'identified'need'and'skills'are'consistently'taught'
across'instructors'and'settings'

' ' '

Reinforcement'is'being'delivered'in'a'timely'manner'and'is'based'on'student'preference'assessments' ' ' '

Reinforcement'systems'are'visually'mediated'(token'systems,'behavior'contracts,'first/then'structure,'etc.)'when'appropriate' ' ' '
Prompt'hierarchies'are'being'correctly'implemented'and'responses'are'documented'to'reduce'prompt'dependence' ' ' '

Data'is'being'collected'and'is'used'to'inform'instruction'and'monitor'student'outcomes' ' ' '
'

'

'





 
Training Outcomes Related to Training Components 

Training 
Components 

 
Training Outcomes 

Knowledge of 
Content 

Skill  
Implementation 

Classroom 
Application 

Presentation/ 
Lecture 

Plus 
Demonstration in 
Training 

      

Plus  
Practice in 
Training 
Plus Coaching/ 
Admin Support 
Data Feedback 

     
      

10%                          5% 

30%                        20% 

60%                        60%                      

95%                        95%                       

Joyce & Showers, 2002 

0% 

0% 

5% 

95% 



Using	EBPs	in	Your	Inservice	Trainings	

DisseminaFon:		
ì  Targeted	distribuFon	of	

informaFon	and	
intervenFon	materials	to	an	
audience	

ImplementaFon:		
ì  Use	of	strategies	adopted	by	

an	idenFfied	group	of	
pracFFoners,	performed	
with	fidelity	



Implementation	Science	

ì  The study of methods that influence the 
integration of evidence-based interventions 
into practice settings  

ì  Uses common frameworks, principles, and 
best practices to study and improve 
implementation of evidence‐based or 
evidence‐informed practices in the real world 

http://nirn.fpg.unc.edu 



What are the research informed practices  
we should use in professional development?	

1.  Selection procedures of content and 
trainees 

2.  Core components of the training are 
defined 

3.  Pre Assessment of core 
components 



What are the research informed practices  
we should use in professional development?	

4.  Discussion opportunities included throughout the 
presentation  

5.  Demonstrations included within the training                   
(e.g., video and/or live modeling/demonstrations) 

6.  Practice opportunities with feedback (e.g., hands 
on practice, role playing) 



What are the research informed practices  
we should use in professional development?	

7.  Post Assessment of Core Components 
o  Use this data to revise training/identify gaps to 

improve effectiveness of training 
o  Share the data with appropriate coaching staff 

and project leadership team 
o  Analyze Post Assessment results and determine 

what changes are needed to improve 
effectiveness of the professional learning event 
and/or drive the subsequent technical 
assistance support, monitoring and scaffolding 



What are the research informed practices  
we should use in professional development?	

8.  Provide follow up coaching using Implementation 
Checklists to support fidelity of EBP 

9.   Identify and use data that directly links use of EBPs to 
student outcomes (e.g. GAS goals) 



Case	Study:	Discuss	Steps	1-3	

Two	CAPTAIN	Cadre	trainers	got	together	to	discuss	which	EBP	they	wanted	to	
develop	a	workshop	for.		They	spent	a	considerable	amount	of	Fme	in	their	planning	
meeFng	discussing	the	teachers	in	their	district,	what	seems	to	be	working	and	not	
working	and	if	any	of	the	teachers	had	expressed	any	interest	in	learning	more	about	
a	specific	EBPs	which	led	them	to	ulFmately	choose	Visual	Supports.		

They	proceeded	to	give	the	training	and	at	the	opening	they	explained	that	this	
training	was	going	to	cover	the	EBP	known	as	Visual	Supports.		They	also	asked	for	a	
raise	of	hands	to	see	who	had	heard	of	or	knew	about	the	EBP	Visual	Supports.	

	

In this Case Study example: 
ì  Did	the	trainers	do	steps	1	–	3?	
ì  If	not,	which	step	did	they	leave	out?	How	could	they	improve	their	process?	



	
How Did CAPTAIN Leaders Apply These 

Practices Today? 
	

Step 1:   Needs Assessment:  We looked at the CAPTAIN 
Survey data 

Step 2:   Core Components:  We identified core components 
and designed this workshop 

Step 3:   Pre Assessment:  We developed the pre 
assessment questions based on the core components of this 
training 

Steps 4 – 6:  Discussion, Demonstration and Practice with 
Feedback:  We infused these into this workshop to allow 
participants to develop knowledge and skills 



	
How Did CAPTAIN Leaders Apply These 

Practices Today? 
	

Step 7:  Post Assessment:  We will use the Post Assessment 
data from this workshop to provide additional support and we 
will change any components that data reveal are necessary 
for future workshops 

Step 8:  Follow Up Coaching and Support:  We have 
developed the CAPTAIN Trainers Checklist to support your 
fidelity and self evaluation in the future.   

Step 9: Data on Outcomes:  We will include questions on 
training practices in Annual CAPTAIN Survey and compare 
results year to year 

	



CAPTAIN Trainers Checklist	

	

	

PREPLANNING CHECKLIST FOR DESIGNING 
EVIDENCE BASED PRACTICE PROFESSIONAL DEVELOPMENT 

  COMPLETED 
Step 1 Conducted Needs Assessment of Audience 

 
 

Step 2 Identified Core Components (Learning Objectives) 
 

 

Step 3 Developed Pre Assessment to Evaluate Knowledge of Core Components 
 

 

Step 4 Created Workshop to Include Multiple Opportunities for Discussion about the 
Core Components 
 

 

Step 5 Created Workshop to Include Multiple Opportunities for Demonstration (video 
and/or live modeling) 
 

 

Step 6 Created Workshop to Include Multiple Opportunities to Practice with Feedback 
related to the Core Components 
 

 

Step 7 Developed Post Assessment to Evaluate Knowledge of Core Components 
Inclusive of Plans for Addressing any Reteaching or Modifications to the 
Training That Are Indicated by Data 
 

 

Step 8 Established Coaching Model that Emphasizes Fidelity of Use of Newly Learned 
Practice(s) 
 

 

Step 9 Developed Data Systems to Link Use of Training Content to Student Outcomes 
 

 

 
SUMMARY DATA FROM PRE AND POST ASSESSMENTS 

 
Pre Assessment Average Post Assessment Average 

  
 

 
Commonly Missed Questions: 
 
 
Reteaching/Coaching Notes: 
 
 
 
Revisions Needed: 
 
 
 
 
	



Quiz	

ì  Bootcamp	ObjecFves	Kahoot	



Wrap	Up	



 
Follow Us!  Like Us! 

 

 


